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FOREWORD

This module is one of 4 series of 127 performance-based teacher

education (PBTE) learning packages focusing upon specific pro-

fessional competencies of vocational teachers. The competencies
upon which these modules are based were identified and veritied
through research as being important to successful vocational

,teachung at both the secondary and postseoondary levels of in-

struction. The modules are suitable for the preparation of teachers
and other occupauonal trainers in alloccupational a-eas. .+~

Each module provides learning experiencas that |ntegrate theory.

and application; each culminates with criterion-referenced as-
sessment of the teacher's (instructor's, trainer's) performance of
the specified competency. The materials are designed for use by

teachers-in-training working individually or in groups under, the -

direction and with the assistance of teacher educators or others

actlng as resource persons. Resource persons should be’ skilled .
- in the teacher competencies being developod and should?be
thoroughly oriented to PBTE ooncepts and procedures before
" ..using these materials.

The design cf the materials provides conS|derable flexibility for )

planning and conducting performance-based training programs

. for preservice and inservice teachers, as well as business-

industry-labor trainers, to meet a wide variety of individual needs
and interests. The materials are intended for use by universities
and colleges, state departments ‘of education, postsecondary

institutions, local aducation agencies, and others; responsible for

the professional development of’ocauonal teachers and other
occupatlonal trainers.

The PBTE curriculum packages in Category. L—-Servmg Students '

with Special/Exceptional Needs—are designed to enable voca-
tional teachers and other occupational trainers to create leamlng
environments that are accessible, acoommodatlng, and egunable

in meeting the instructional needs of individuals in those groups.

previously denied equal vocational education opportunities. The
modules are based upon 380 teacher competencies identified and
verified as essential for vocational teachers to meet the special

needs of all students in their classes. Included are special popula- .
* tions-such as the handicapped, aduits pursuing retraining, and

students enrolled in programs that are nontraditional for their sex.

" Many individuals and instituticns have contributed tothe research,
development, testing, and revision of these significant training -

materials. Appreciation is extended to the following individuals
who, a2s.members of the project technical panel, advised project

staff, identified human and material resources, and reviewed draﬁ

'.

=

materials: James-B. Boyer, Ken Dieckhofl, Mary M. Frasier, ..

Gerald K. Fuller, Juan Guzman, Jerry Holloway, Barbara Kemp,

Joffrey G. Keily, Betty Ross-Tnomson, Ann Turnham-Smith, and

Richard Tyler .

: Apprematlon is also extended to the approximately 80 vocatlonal

teachers and supervisors from throughout the Unitad States who

assisted in the verification of the 380 competencies.

Field testing of the matenals was carried “out with assistance of‘
. field-site coordinators, teacher educators, students, ditectors of ..
and others ut-the - following |nsutut:ons L

staff development,
University of Alabama-Birmingham;  Albuquerque Technical-
Vocational Institute, New Mexico; University of Central Florida;

lege District, Arizona; Murray State University, Kentucky; Univer-
sity of New Hampshire; SUNY College of Technology-Utica, New
York; Temple University, Pennsylvania; Texas State Technical

.served on the eight DACUM analysis panels that assisted National -
Center staff in the initial identification of the teacher competency -~
statements. Apprecnauon is extended, too, to the 80 additional

* teachers and supervisors from throughout the Urited States who

- University of Southern Maine; Maricopa County Community Col- ‘

College; Upper Valley Joint Vocational School Ohio; and Central .

Washlngton University.

Spe‘.lal recognmon for majorindlwdual rolesin the developmentof - -
these materials is extended to the following National Center staff: -~ -
tucille Campbell-Thrane, Associate Director, Devalopment Divi-- -

sion, and James B. Hamilton, Program Director, for leadershipand . -~
direction of the project; Lois G. Harririgton, Karen M. Quinn, and -
Michael E. Wonacott, Program Associates, for training of module, =
writers, and mcdule quality control; Chery! M. Lowry, Research -
Specialist, for developing illustration specifications; Kevin Burke

and Barbara Shea for art work; Nancy Lust, Research Specialist,

and Wheeler Richards, Graduate Research Associate, for.assist- .-
ing in the coordination of module field testing and data summariza- - -

tion; and Catherine C: King-Fitch, Program Associate, for revision-
of the materials following field testing. Special recognition is also”’

extended to George W. Smith Jr., Art Director at AAVIM, for -
supervision of the module productlon process.

Robert E. Taylor

" Executive Director
The National Center for Research in
Vocational Education

THE nmom CENTER S
FOR RESEARCH IN VOCATIONAL EDUCATION

QGOKENNV ROAD COL MBUS OHIO 4320 -

The National Centef for Research in Vocauonal Education’s mis-
sion is to increase the ability of diverse agencies, institutions, and
organizations to solve educational problems relating to individual
career planning, preparahon, and progresslon The Nauonal Center
‘tulfllsttsml..slon by: .

] Generatmg knowledge through research. .
 Developing wducational programs and products.
 Evaluating individual program needs and outcomes.

“® Providing information for national planning and polu.y R
e Installing educational programs and products C
® Operating information systems and services.,

. COnductmg qudershlp developmem and tralmng programs. -

\\

-AMERICAN ASSOCIATION

¥ FORVOCATIONAL . ’
"INSTRUCTIONAL MATERIALS

* University of Georgia - * 2

-~ - 120 Driftmier Engmeeﬂng Center

ol Athens GA30602 ‘ o

The Amencan AssociatJon for Voca!ional lnstructlonal Ma!enals P

(AAVIM) is a nonprofit national institute.

The institute Is a cooperative effort of umversmes. collages and *

" divisions of vocational and technical education in the United States' o
and Canada to provida for excellence in instructional materials. - K
Direction is given by a representative from each of the states, s

. provinces and territories. AAVIM also works closely with teacher .
orgamzatlons. govemment agencies and industry.

~.
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INTRODUCTION

Program promotion is an important educational ac-

" tivity. First, vocational-technical programs at the sec-

ondary and postsecondary levels must be promoted if

* they are to reach thie maximum number of the students

whom they are designed to serve.

Second, promotion is a means of developing and

“maintaining a solid base of community support for the
institution and its vocational or technical programs:

support of employers in hiring co-op students and
program graduates, support of the citizens who pro-
vide the institution’s financial base as students or tax-

payers, and support of comrnunity members in attend- :

ing school-sponsored activities and in using the
schoal's services. : .

For vocationaktechnical instructors, responsibility
for program promotion may vary. In some.schools,

“instructors may have a great deal of responsibility for

promoting their own programs. Through presenta-
tions, contacts with persons at feeder schools and

_ outside agencies, exhibits at county fairs, and so on,

they may actively recruit students and seek commu-
nity stpport. In other schools, program promotion may

f

“be the job of full-time public information officers, -re-
_-cruitment personnel, or other administratars.

*Regardless of where the primary reéponsibility for

" promotion lies, when you are attempting to increase’

your service to students with exceptional needs, your

institution's promotional activities need to reflect and
support these efforts. Your promotional activities must
be bias-free. They must include information about

- what the institution is doing to meet the needs of

persons with exceptional needs.

~ In addition, your message must be designed so-as
to ensure that it reaches the persons with exceptional-
needs whom you are trying to inform and recruit. And
you may need to spend time acting as an active advo-

.. cate of vocational-technical training and employment -
- for persons with exceptional needs. ~

- CUNG .
This module is designed to give you'skil in identify-.

" ing the types of promotional activities and techniques

that would be appropriate and in modifying promo-
tional materials to ensure that they reflect your institu-
tion's commitment to serving students with excep--

tional needs. :
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‘Objectives "
Terminal Objectlve:

ermin: 23 :i.lé}?'i?;ﬁﬁél;f,éa‘éhlﬁ'giéi_tiiz_a't'i'bn;’ivhrdt
_ mote: your, Vocational program with: exceptional- students.

Your perlormaricé will be assessed by Yol resource parson,
~ using"the/Teacher: Performance: Assessr ent: Form, pp:

-~ 3132 (Learning Expsifence ll). ..> Tt L
Enuoling Objectives: '

1.

After completing the required readiné. demonstraie.

. knowledge of the importance of and steps to take ih -

targeting your promotional efforts to serve students with
exceptional needs (Learning Experignce 1). '
2. 'Given a case study describing how a committee of edu:
cators planned how to target the institution’s promotional
" efforts o serve students with exceptional needs, critique
the performance of that committee (Learning Experience
1.

- Prerequisites

The.modules in Category L are not désiéned for the pro-.

spective teacher with no prior training and/or experience.
They assume that you have achieved aminimal level of skill
in the core teacher competencies of instructional planning,
execution, and evaluation. They then build on or expand that
skill level, specifically in terms of serving students with spe-
cial/exceptional needs. ' : L

In addition, to complete this module, you. should have de-

. your responsibility for serving -students’ with exceptional
" needs; and you should have competency in identifying and

diagnosing the needs of these students. If you do notalready

meet these requirements, meet with your resource person to
determine what method youwilluse to do so. One optionisto
complete the information and practice activities in the follow-
-ing modules: ' ‘ '

" e Prepare Y_ourself io
ule L-1

o ldentify and
L2 .

Serve Exceptiohal Students. Mod-

Diagnose Exceptional Stngnts, Module

Resources

A list of the outside resources that su;;plement those con-
tained within the module follows. Check with-your resource

person (1) to determine the availability and the location of.

these resources, (2) to locate additional references within

your occupational specialty, and (3) to get assistance in -

setting ‘up -activities with peers or observations of skilled
teachers, if necessary. Your resource person may also be
contacted if you have any difficulty with directions or in

assessing \your progress at any time. . -

'ABOUT THIS MODULE -

Learning Experience 1
. Optional ‘ .

Sample recruitment materials and presentations that -

you can review. .
Vbcational-technical students with exceptional needs

whom you can interview concerning why they enrolled .

in the program.

A teacher experienced in planning activities to pro-
mote the benefits of 'vocational-tectinical training and

employment for students with exceptional needs

whom you can interview. ) . :
Learning Experience 1l -
No outside resources .
Learning Expe:ience i
Required - o

An actual teaching situation in which you can promote
your vocational program with exceptional students.

A resource person to assess. your competency in :

! promoting your v‘qcation;l program with exceptional

students. -

. Terminology .
" Special/Exceptional Needs: Referred to in the modules

«  simply as exceptional needs, this term refers to those needs
fined or redefined your educational philosophy to include .

that may prevent a student from succeeding in regular
vocational education classes without special consideration
and help. The following types of students are included inuar
definition of students with exceptional needs:

Persons enrolled in programs nontraditional for their
sex (e.g., the male in home economics)

Adults requiring retraining (e.g., displaced homemak-
ers, technologically displaced) ;

Persons with limited English proficiency

Members of racial/ethnic minority groups

Urban/rural economically disadvantaged

Gifted and talented R

Mentally retarded

.Sensory & physically impaired

SOt
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General informatlon

For mformatlon about the general organization of each: e
formance-based teacher education (PRTE) meduls, g=neral
procedures forits use, and terminology thatis commion to afl
the modules, see About Using the Naticnal Center's PBTE
Modules on the inside back cover. For more in-depth infor- .
mation on how to t3se the modules in teacher/trainer educa-
tion programs, you may wish to refer to three related docu-
m’—'nts )

' T‘\e Student Guide to sing Perfornance- Basea “eacher
- Education Materials is designed to *.elp orient preéervxce and -
inzrvize teachers and occupatior:al treinsrs to PBTE io gen-

eral and to the PBTE materials.
The Resatrcn Person Guide to Using Purfon-rance Base
Teachsr Education Matérials can help prospective: resource
persons to ¢*1de and sssist préservice &rd inservice teachers
_and orcupatxonal trainers-in-the Jevelopment of professional
teaching conpetencies through use of the PBTE madules, It
also includes lists of all the modu'le cornpetencies, as wellas a.
listing of the supplementary resource= and the aodresses
where they can be obtained. o
The Guide to the Implementation of F’erformance Based .
Teacher Education is designed to help those who wili adminis-
ter the PBTE program. it contains answers to implementation -

questions, possible solutions to problems, and alternat.ve
courses of-action,

Aruitoxt provided by Eic:




Learmng Exp rlence I

OVERVIEW,/’

Enabling

Objective -

ﬁ Activity

1

-7
o / Cbptional .

\ Activity '

"~

VR
. l Optional

\.QII o’

[ ACt}ViW,

& A

Feedbat:lt '

wsth exceptlonal needs.

- students.

. - K i - - o . /.
R i . . e/
S R . /

o 4"

Ater completlng the required readlng, demonstrate knov,ledge of the ‘impor--
tence of and steps to take in targeting your promotional efforts to serve students ’

Your will be reading the |nformat|on sheet, Targetlng Your Promotlonal Efforts
pp. 8~18.

You may wish te increase your knowledge of available recruitment practices by . ¥
reviewing existing recruitment materlals and presentations or by -surveying

You may wish to interview a teacher who is experlenced in plannlng activities to

promote the benefits of vocational- technlcal tralnlng and e'nployment for stu-
dents with exceptlonal needs

\.

N

You wnl! be demonstratlng knowledge of the |mportance of and steps to take in
targeting your promotional efforts to serve siudents wuth exceptional needs by
completlng the Self-Check, op 20—21 : /

. N ,,
You will be evaluatlng your competency by comparlng your completed Self- -
- Check with t.re Model Answers, pp. 23-24. ~~ / t

/-

. ,/' o . o

e




As a vocational-technical instructor, y U need to ensure that your recruitment

Activity

§

- techniques appeal to, reach, and inci. de persons with exceptional needs. You
‘need to make sure that, in your program promotion, you inform the comrnunity
about how your program is serving students with exceptional needs and prepar-
ing them to be productive members of the world of work. For information about

the importance of these promotional efforts and steps to take to help ensure that . -
¢ your efforts are successful, read the following information sheet.’

’ K

*

TARGETING YOUR PROMOTIONAL EFFORTS .

Recruitment and promotion are normal activities in -

secondary and postsecondary schools. Presenta-
" tions, brochures, displays, news releases, articles,
‘television and radio presentations, open houses,
career days—all these techniques are used to recruit

students into the vocational-technical program and to

promote the program in the community that supports it
threugh tax dollars and through job placement.
. \ v,

‘In order to serve students with exceptionél needs,

however, recruitment and promotional activities may -

vary somewhat from what has traditionally beendone.
The techniques used may need to be modified..
Additional iechniques may be required. Let's look at
some of these differences in more depth.

Recruiting Students‘with_' Exceptional Needs

Some persons with exceptional needs may have no

idea of the benefits of vocational-technical programs .

or even that these programs exist. For example, &

" female who enjoys building tables and bookcases as a .
hobby might not know that she can study to become a...

construction carpenter.. A male who is physically

handicapped rnight not realize that he could get a job’

as a welder. ° . '

People such as these could ben-fit from your train-
ing, but first they need to know abcut it. Therefore, an
important part of your job as a vocational-technical
teacher is to ensure that prospective students with

exceptional needs are informed of and recruited into

* your program. :

~ You may be ‘wondering why the recruitment of stu-:

dents with exceptional needs is so important. One
‘reason is that these students are a vital natural re-

source with the potential for making great contri--

butions to society. However, they often do not receive

all the information they need about training programs -
and. career opportunities. Oftentimes, students with *
. exceptional needs are tracked into jobs that are below’

their capabilities and that offer no advancement.

~ In many cases, for instance, - negative attitudes
(stereotyping, bias) prevent the mentally retarded

from doing anything but custodial work and prevent

. women and men from pursuing careers that are non-
‘traditional for their sex. People such as these need to
‘know as much as possible about your program so that

—they can train for work they.enjoy and are capable of -
doing. By providing such infzrmation, you will be help-

ing to ensure that persons with exceptional needs
have an equal opportunity to be productive members

~ of society.

Another reason for recruiting persons with excep-
tional needs is that the demand for qualified workers in
the vocational fields is growing: Business and industry
have more positions available than skilled employees
to fillthem. These jobs are opento persons with excep-
tional needs ‘~ho have the/proper training.

Consequently, persons with limited English profi-
ciency, those who have physical handicaps, or those
who are retraining for new careers have more oppor-
tunities for employment today. If you can recruit such
students into your program, you will be preparing them
for important jobs. You will also be helping to meet the

- future employment needs of industry.

Finally, recruitment is vital because vocational-

technical programs and institutions cannot survive
. without students. And students don't enroll if they are

not familiar with the programs. Therefore, even though
you may have an outstanding program, you will lose
many prospective students if you don’t spread the
word. ~ v i

" Recruitment should be an ongoing process thatcon-
tinues throughout the year. Your efforts cannot stop at
the beginning of the school term after yQu have suc-
cessfully recruited several students with exceptionat

rads. What about the students for next year or the -
~year after? Where will they come from? How will you

find them? How will you get them into your program? S
/

8



[y

The answers to these questions really translate into a

tional needs: =~ '

o Identify prbspective students with .exceptional
needs = - ‘ o v
e Select appropriate recruitment techniques

e Provide .additional information to pros.eciive

- students with- exceptional needs and their sig-
nificant others , A
Identifying Prospective Students

_Asking you as a vocational-technical instructor. to
identify prospective siudents who have exceptional

.needs is a request that can be misinterpreted. It is not.
a case in which you “need one of those special-needs *-

- people in the program,” so let's find one and recruit
" him/her. That would be as offensive as ignoring the
‘fact that, presently, persons with exceptional needs
are often not being adequately seived by the educa-
tional system. .

ERIC.

Aruitoxt provided by Eic:
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.’ For-the most part, you will be Uéing the traditional
three-step process for recruiting students with excep-

avenues to identify and recruit your students:
¢ Ensuring that counselors know what your pro-

gram includes and the types of students it can .

" best serve
» Providing program information-to specific agen-
- cies and organizations that might reach prospec-
- tive students - . -

« Making presentations to and providing materials

‘for students in lower grades both at your school
and at feeder schools -

» - Using newspapers, radio, TV, displays, and so on
to recruit people in the community ‘

differently"if you want to recruit students with excep-
tional needs.

For example, you may need to spend some extra
" time in making sure that schoo! counselors.are aware |
" of (1) the career opportunities available to students
with exceptional needs and (2) what you are doing in
your program tG accommodate these students.

P

T A R

However, you may need to do these things a little




One of the jobs of counselors is to advise individual
students in selecting an educational program. You
cannot expect them to help you-identify students with
-exceptional needs who could benefit from your pro-

gram if they are unaware of the benefits to students of

~ doing so. .

 You' will also need to identify specific agencies,

organizations, companies, and so on thatcan help you
ensure that your recruitment message reaches per-

sons with exceptional needs. For example there are’

government and social service agencies that-serve

the” hand@pped racial/ethnic minority group mem- - .

bers, and economucally disadvantaged.

Employers may have some workers whose jobs are
being phased out because of technological advances -

-and who are, therefore, in need of retraining. Parents

of children-with exceptional needs | may h have formed a

special interest group.

You can prepare a mailing list of these groups 2r add
their names te the existing mailing list your schoci
uses in sending outrecruitment materials and informa-

tion. You can also talk to persons in these organi-

zations and agencies on an informal basis through
your normal contacts with them at community events
school functions; and so on. '

“You may. in some cases, want to follow up the fii st
contact with either phone calls or additional letters to
ensure that the materials have beer:ireceived and are
+ being shared with prospective stuients. A phone call
would take only a few minutes of ypur time and may
provide you with several prospective students with
exceptlonal needs

Finally, you may need to modify or expand the re-

cruitment techniques and materials you use, in order -

. to adequately reach your target group? persons with
exceptional needs. Let's consider how you canbestdo
: thls '

Selecting Recruitment Techniques

There are many effective recruitment techniques,

some of which you most likely already use with-all

prospective students. You need to be aware of which _

of these techniques are particularly effective in recruit-
ing persons with exceptional needs. And you need.to
know how to’ modify some of these techniques in order
to-recruit prospectlve ?tudents with exceptional needs.

The main recruitment techniques we are going to

talk about in this section include the use of (1) personal
.contact with prospective students; (2) printed mate-
rials;.(3) media (radio, TV, newspapers); (4) presenta-

tions; (5) current and former students; and (6) dis- -

plays, open houses, career days, and tours of schooI
facilities.

F

" Persenal contact. Meetrng and talklng {o persons
with exceptional needs who are potential enrollees:
can be a simple but effective method of recruitment.
Personal contact gives you the chance to explain your

program and answer guestions on an |nformal basus

Theinformality of such contacts should put prospec- ’
tive students at ease and make them feel comfortable
about discussing their career goals. Also, you will be
able to spend more time fully explaining the benefits of
your program to them. g —

Meeting directly with persons 'with,exceptional
needs works well on both the secondary and post-
secondary levels. If you are a secondary teacher, for
example, you could talk to individual students from
lower grades who have been referred to you by a

“counselor. If you are a postsecondary instructor, you

could hold discussions with persons who.have con-
tacted you or the school about your program.

By arrangrngfor personal contact yougive potentlal
students the opportunity to meet you, see the facilities,

and get a good understanding of what the training -

involves. As a result, they should be beiter able to

- select a program that meets their career goals.

Printed materials. The use of printed materials is
one of the .most common recruitment technlques
Printed materials include such items as’brochures,

. course catalogs, and posters.

In order to use printed materials effectlvely to recruit

- persons with exceptional needs, it is essential that

general promotional materials be bias-free.- In addi-

- -tion, you may need to-develop special materials, -
. targeted to persons witt, exoeptlonal needs, thatcon-

tain specific information about the advantages of the

- program for such persons.




To make your materials bias-free, you must avoid
sins of both omission and commission. ~or example,
suppose you sentout materials thaf don't mention how
your program serves persons with exceptional needs.
That's a sin of omission. In esserice, you are telling the
public that your program is.not designed to lncIude
those students.

-

* On the other hand, perhaps your- materials talk
about males-and females studying only for occupa-

tions that are traditional for their sex. Or the illus-

trations in your promotional materials show only

young, white, middle-class students attending your -

classes. Those are sins of commission. Such mate-
rials are biased because they put .people in

stereotyped roles, and they encourage others to be- °

lieve that students with exceptional needs do not be-
long in your program.

You need to be.sure that all existing materials reflect
the fact that yours is truly an equal-opportunity educa-
. tional institution. That, for example, auto mechanics i§
notjust for males anymore. In modlfy ng exnstlng mate-

rials to make them bias-free and inj developing spe-

‘cially targeted materials, you could |ncIude information
such as the foIIowung

o Success stories (e. g dataon how many women

have graduated from the" constructlon trades ~

program and found employment in that area) *

o Statements of commitment to provudlng equaI
opportu.tlty

.e Information about specmc facilities' modmcatlons
made to ensure equal access

o Information about specific programs avallable to .
facilitate equal participation (e.g., English-as-a-

Second-Language classes, financial; ,assistance

programs, day-care facilities) \ -'\.

e Information about specific materials avallable to

facilitate equal participation (e. g- brallle mate-

rials, blhngual materials) \

In addition, your materials may nee‘d to be modified

for different audiences. If, for exampIe the geographic
area served by ybur schoolincludes'alarge population
of Spanish-speaking people, then you will need o
~ develop some written rnaterials in that language if you
are, in fact, to make them aware of your program and
how it can‘serve them. A

Given those general guidelines, let’s consider some '

specific kinds of written materlals and how best they

can be used. _ . \

The use of brochures can bz very effective be-

" cause they are relatively inexpensive to produce, gen-\ .

erally eye-catching, and easy to mail out to a particular

audience or to place in locations where they will reach \\

your des|red aud|ence

For example, if you aretryingto recruit morewomen -

into your program, itwould be fairly simple ta prepare a

brochure specifically o attract women—to let them .

rnow that your programt is open to them. Such a

_brochure could be mailed in quantity to women's or-
ganizations. And it could be placed in counselors’ -
. - Offices, student lounge areas, and in the communi-

y——readlly available to let women know that you are
interested in preparing them for the work force.

The task of actuaIIy preparing the brochure may not

be entirely your own. Many schools develop informa-
tional brochures that describe ezch program area. In
that case, you may be asked only to offer suggestions
for content. If your school does not produce such
brochures, you may want to prepare one cf your own.

A valuable addition to any brochireisa te ar-off card
that readers can return to the school if they are in-
terested in receiving more information. This is an inex-
pensive feature, but for the person with exceptional
needs, who is perhaps hesitant about taking that first
step, havung this simple card may,be the determining
factor in_his/her actually contacting you.

Many secondary and most postsécondary institu-

tions have course catalogs that describe the courses

- offered and explain the admissian requirements.

These catalogs generally are. made available to stu-

. dents in lower grades and persons requesting infor-
_ mation. In addition, they areoften placedin libraries for - -
use by the public. As a result, the potential is great for -

reaching a large number of prospectlve students.
By ensuring t‘-tat such catalogs ate oias-free and

include |nformat|on relevant to persons with excep-

tional needs.(e.g., that your facilities are barrier-free
and accessible to the handicapped), you can encour-
age these perso'ns to consider your program.

Another type of printed material that can call atten- .
tion {0 your program and help you to recruit persons -

with exceptional needs is the poster. You can get

- posters from a professional organization, such as the
American Vocational Association. You can design the

posters yoursel‘ or have your students prepare them

as aclass project

Keepin m|nd that-each poster should be attractlve.
simple, and coveron!y one topic: It is notimportant for
the posters to be professionally done—only eye-
catching. Your goal igi§e«generate ‘interest in your
program among persons who have exceptional
needs. You will have succeeded if these persons ask
questions and request more information.

For example, suppose you are trying to recruit stu-

dents from an area in wilich many peopIe have limited
English proficiency. A poster, written in their native

language, might be the most effective way of making ..

them aware of the career opportun|t|es avallable
through your program.

.
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Similarly; consider the effects of a pcster depicting
women in a welding class or'men in a homs econom-.

ics course or members of a minority group in the office
occupations program. Such posters very well may be
worth a thousand words in their abifity to convince

.persons with exceptjonal needs that there is a place -
- for them in these vocational-technical programs.

ﬁ -

s

either wétchés television, listens to.the Fadid. or reads'
the newspaper. Therefore, you should be able to reack

the communication network. ,

_alarge and diverse audience by taking advantage of

‘The local media carry news releases and public

service announcements free-of charge. Whoeverisin T

charge of public relations. in your school probabiy

Placement of the posters is also impoflént. Your___ submits these types of items to the media on a routine

students will come from a variety of sources, depend-
ing on the type of school in which you teach—com-
prehensive high school, secondary area vocational
school, or postsecondary institution. Therefore, you
will want to place posters in locations where potential
students will see them (e.g., junior high schools, your
schoo, and local businesses). Bulletiiiboards in areas

where students meet are also good locations for post-

ers.

v

" Local media. Using the local electronic and print

f}nedia is an excellent method for spreading inforrifa-

“tion about your program to persons with exceptional

ERIC
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needs. At some time during the-day, nearly everyone,

basis: items about public services provided by the
school, Fionors received by students, and,so on.

it is important to ensure that some of the items
submitted give evidence of (1) the commitment of your
institution to s¢ ing-students with exceptional needs
and (2) the fac "\t students with exceptional needs -

are succeediny and*even excelling—in your pio-

gram.

If, for example, your school purchases some special
equipment for the’ haadicapped or a student in a pro- -
gram nontraditional for his/her sex wins a vocational *
student organization contes!, let the pubiic' know.

' [TROUBLESHOOTING CONTEST] | -
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Another possibility is to buy advertising time and

-~ space in the local media. This technique is more

realistic on the postsecondary level, where older stu- -

dents are being recruited. For instance, your institution

.could run ads in newspapers or on radio and TV that

explain the benefits of your program for persons re-
entering the work force or cons|der|ng retra|n|ng for
another career.

i

In addition, you can submit art|cles and ads for o

- publication in school newspapers. Mos: schools pub-

lish papers that are widely.read by students seeking -

‘news of friends and of upcoming activities. You can

attract the attention of students with exceptional needs

.| by preparing stories about your program that wouId be

3

of interest to them

For example, you could write artches descnblng
such activities as a field_trip your class took td a

business that employs’ hand|capped workers or a

guest speaker who visited your class to discuss non-

" traditional occupat|ons for men and women. You might

' want to include photographs that show students with

exceptlonaI needs partucupatlng in these program ac-

. tivities: ;

Presentatlons There are many opportun|t|es for

you, your present and former students, members of .

your advisory committee, and other school staff to

. make presentations’ to_promote your program: as-

sembly programs at your school or at feeder schaols,

meetings of local civic organlzatlons and so forth.

To make sure these presentations help you 'in your,
- - efforts to recruit persons with exceptional needs, you

‘need to (1) target some of your remarks to how.your

progrgm can serve their needs, (2) involve, as appro-

,_"prlate current-and former students who have excep-

tional needs, and (3) offer to make presentatlons be-

fore groups that work with, serve, or are made up of .
persons with exceptuonal needs.

For instance, assume that you have been asked to

. destribe the~vocational program to students at a -

- feeder school. As part of your presentation, you could

ask a panel, which is, made up of your students, to
discuss their experiences in the program. If one or

“more members of that panel have exceptional needs,

" then you increase your chances of attractlng qualified

,students with similar needs

l Ifyou teach atthe secondary level, you couId make
& presentation to students.in the district's special edu-

. ~cat|on programs. As part of the presentation, you

could show" a slide/tape that specifically descrlbes

-how your program can meet their needs.

.-Or, when the local Kiwanis asks you to speak at one

of their luncheons, you .could present a talk on what™~

~you have done to make your program more accessible
~ -to.and more appropriate for students with exceptional
. _needs. You could talk about'thé'many job opportuni-

“ties in your field for workers with exceptional needs.

s L

make your presentations more successful

. Youc
" by usin

few simple devices. For example, you can "’"
‘keep the audience's full attention by showing enlarged.
photos, posters, charts, and graphs. The visual aids

will emphaslze your message.

.

+In addition, you can support your: key points with

concrete information. You can cite statistics, such as

the numbers and percentages of students with excep-
tional needs who have completed your program and
are nqw successfully employed. You could show d '

-

slide/tape of students—some of whom have excep-t

t|onaI needs—at work in your program.

One of the vaIues of maklng such group presenta-

tions is that you can explain in more detail how stu-
dents with exceptional needs.can benefit from your

~program. Furthermore the audience can ask ques- ,

tions and get immediate answers.

Current and former students. We have mentuoned
already that|one effective approach is to involve stu-
dents with exceptional needs in promating your pro-
gram. Do not underestimate the power of this ap-
proach. When persons with exceptional needs have
an opportunlty to listen to or interact with persons with
exceptlonal needs who have succeeded or are suc-
ceeding in your program, that may be the best calling
card you have. : C L

. Assume, fora m|nute thata pe’rson with exceptional
needs attends a promotional presentation by a
vocational instructor—one who seemingly does not

have any exceptional needs. Will that person really .. -

- believe that the vocational program is for him/her? Wil
that person feel free to ask questions? Maybe.

: But if that person were to aftend a presentation led
by ' current or former vocational student with similar
.exceptional needs, then he/she would see that suc-

- ce s-is in fact a real possibility. And he/she can get

answers to-questions from someone who “has been

T

there"—someone- who can understand his/her con-

cerlns /
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-the public know about the career opportunities avail-
able to them. ‘ . ‘ ‘

7
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Displays, open houses, career days, and tours.
Techniques™such_as these are often a normal part of
program/promoti"on. ‘"promotional display is set upin
a shopping center or at a state fair. The public is invited
into tr}é school for an open house and a tour of the
facilities. A career day—invblving persons from busi-
ness, industry,.and labor—is held to let students and

‘Atthese events, you can recruit persons with excep-
tional needs by utilizing any or all the techniques pre-
viously mentioned. You can have written materials
available that are bias-free and that are, at least in
part, targeted to the needs and interests of persons
with exceptional needs. . -~ ’

L, P )
You can involve currént and former. students with .

" exceptional needs; they can be available to “man” a

display booth, take people on guided tours, or make a
presentation a$ part of a career day. You can involve

; e_mployers who hire persons wlith exceptional needs.

. N

~ Youc 4nvite representatives from special interest

“groups{community agencies, and other organizations .
~ that serve persons with exceptional needs to attend a
...career day. Such groups might include the Association
for Retarded Citizens,- American Indian Council, Big

14

Brother Association, Veterans Counselirig Center, and
the ‘Association for the Physically Handicapped. Per-.
. sons from organizations such as these could set up
“booths and provide information on the kinds of sup-
portive services (e.g., job placement) that they caf
offer persons with exceptional needs.

PerHaps some of your equipment or machinery has ‘
been modified to.be more accessible to handicapped
students. For example, some of your drafting tables
‘may be lower to accommodate students in wheel-

. chairs. Or a few phones may be equipped with amplifi-
cation devices for the hearing impaired. If that is the

~. case, you could put signs on the equipment to explain

the modifications to persons visiting the school as part
of an open'house or tour. e -

~ You may have instructional materials that are in
braille for-the blind. Perhaps some are printed in an- .
other language for students with limited English profi-
ciency. You could display these materials and others,
such as tape cassettes and large-print books. Poten--
tial enrollees with exceptional needs should be in-
terested to learn that you have the capability to teach
‘students who have different needs. =

You can prepare a montage of photographs of stu-
dents—some of whom have eéxceptional needs—
actually performing different tasks in the laboratory or .
shop. This can be part of a display or could be hungin -
the laboratoryfor visitors to see duringan open house
‘or tour. Or you can have members of your class per-
form live demonstrations of their skills. Or you can
“show audiovisuals and display posters that include
persons with exceptional needs. -

And, of course, you can ask representatives from
the media to attend such events and to publicize
them.! '

o

1. To gain skill in using spécitic promotidnal techniddes. you may wish to
refer to modules in Category G: School-Community Relations. -
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|nform|ng Prospectlve Students and

Their Sugnlflcant Others

Once you have attracted the interest of persons with
exceptional needs through your initial prom:otional
techniques, it may be necessary to provide them with

. more detailed program information. They need .to
‘have as much information‘as possible about the  many

vocational-technical programs available. They may
not be aware of the vast drray of occupations available
in modern-saciety. Or they may fall into stereotyped

~ roles because they are poorly |nformed

For example, females from economlcally disadvan-
taged backgrounds may ‘become- waitresses ‘or
clerks—not because they want to but because no one
ever told them they had other opt|ons Or gifted males
may not consider a career inthe trades; they may think
that such programs teach only basic, skills to slow
learners. Therefare, you will be opening the door to a
much broader future for these persons if you make
sure they are told about)all the possibilities related to
your occupatlonal area.

- Animportant stepin |nform|ng prospectlve students
is telling them of the many job opportunltres available
through your.program. However, in recruiting persons

~“with exceptional needs, you need to be sure that you
- explain what they can'realistically expect in the world
“of work. You ‘will not do them any good by making . -

unrealistic promlses or only giving half the picture. Will

some jobs in industry require additional training? That~

is valuable information for a mentally retarded person
who may not be capable of advanced educatlon

Will some |obs be phased out in the near future
because of technological advances? Prospective stu-
dents should know this so they can plan for career
changes. Is a new field opening up? If so, persons with

!

exceptional needs should- be- informed that their -

choices are ‘increasing. Whatever the situation, you
should make sure that prospective students are

- well—and realistically—informed.

In addition, you will want prospect|ve students wnth
exceptional needs to know that your program will pro-

peers, relatives, and friends.. A person’s significant
others are often the ones who help him/her decide on
an occupatlon and an-educational program.

Vo
But desplte their influence, 5|gn'f|cant 1others may
possess inadequate. occupational |nformat|on For
example; they may not be aware of current trends in

‘the job market such as the following:

° Women pursunng careers nontradltlonal for their
sex '

o Companles restructurlng ]ObS to accommodate
. the handicapped - -

e Workers successfully chang|ng careers in mld-
life

s The variety of new job opportun|t|es avallable ina
changlng society . :

Therefore itis |mportant for s|gn|f|cant others to be -
informed about career opportunities and how your
program can train students with exceptional needs for
these careers. They need this information to be able to:

help prospective students make informed careerdecu-
sions. : :

“All sngnmcant others canbe valuable assets in heIp-
ing to inform prospective students with exceptional -
needs. However, parents may be the most |mportant/
members of this group, especially at the- sécondary
level. They act as-constant- role"models, and their
attitudes toward work and toward vocational-technical

- feducatlon may be’ reflected in their children.

" For example a young person whose parents live on_
welfare and do riot work may think that holding a job
and earning a Ilvrng are unnecessary. Or a handi-
capped student ‘may be reluctant to enroll in a
vocational program because his/her parents have al- -
ways downgraded such education.

“ If parents of chlldren with exceptlonal needs can be

educated about the benefits of your program, they will.

.be better prepared to advise their children.- After all,

vide them with the training they needto performon the .

jo b Thisis vital for all students but may be more so for
students wrth exceptional needs, who may be con-

- cerned about how employers will accept them. If.they

«are assured that their training will meet industry stan-
dards they may feel mare confident about enrollingin
the /program

However rnformlng persons with exceptlonal needs

you cannot expect them to support enroliment in your
orogram if they. have no information on the tralnlng
involved or the career potent|aI

Furthermore, many: parents may need to be con-

_vinced that your program is beneficial for persons with

exceptional needs. They may need to be persuaded
that vocational-technical education offers“worthwhlle

training and respectable jobs.

- exceptional needs the opportunlty to make an in: :

can involve more than just telling them about your

program. There are other factors that affect what pro-

_ grams people choose to enter. One of these factors is -

“their significant others. Those generaIIy considered to
be significant orhers are parents, guardrans spouses,

The information you provide can give persons with

formed decision. Even if the;

y don't choose your pro-
gram, they will have been

exposed to it-and their

" knowledge of career optlons Wil have beenincreased.

Your recruitment efforts should make them better-in- .

formed c|t|zens



- Using ’Promoti.on to Gain Neede,g\Support

i

_ So tar, we have been talking about a great-many’

specific ways in which you can use promotional tech-
niques to identify students with exceptional needs

and recruit them into-your vocational program. But
recruiting students is not the only reason that you-need -

to promote your program. These same technigues,

and these same bias-free approaches and materials,

can also be used to let the members of the community
knowwhat s going on in your program and to gain their
support. . .~ . 7

Public secondary and postsecondary schools are

supported by federal, state, and local tax dollars. Local
tax dollars, collected from members of the community,
provide most of the monéy for. building facilities, pur-
chasing equipment and supplies, and paying salaries.

" Therefore, community members have' a, right to
know about the programs their fmoney is supporting.

- Furthermore, if they know about and approve of the

programs, they are more likely to provide additional
funding if needed. Since programs can't run without

: money, community support is essential to public edu-
cation. . ,

In addition, community members not bnly p'ay'for

"+ the public education system, they often hire the re-

sults. Local employers frequently hire your graduates
to work in their businesses or industries. A well-in-

" formed public will be more willing to hire your students

after graduation.

~ .

. x\‘ \‘ - “-, V ’(‘7 . )
Finally, your students are probably members of the
community. The students in a secondary school are

drawn from the surrounding community. Many -of the -

students at the postsecondary level come from the
same source. In fact, community college and adult

" education programs are designed-specifically to mee!
the needs of the local citizenry. C

Thus, you must keep community members in- ~

formed about your program. In addition, other educa-
tors need to be kept informed. You need the sypport of

~ administrators and board members if your program is

to succeed. -

The techniques ;;:ou.use 1o keep these'peoplve‘in--

formed are the same as those previously discussed:

Personal contact .

Items in the newspaper and on TV and radio
. Presentations - ' _ '
Current and former students

But it is not enough to keep pepplé informed. Not

everyone is comfortable with the notion of having...
‘persons with exceptional needs.in vocational-techni<"

cal programs and in the work force. If you truly wish to

Printed materials such as brochures and po'st‘ers‘

Displays, open houses, career days, and tours

serve students with exceptional needs, you'must be- " -

come an active advocate for them. Let's. consider

how you can do this. ' o

[
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Be Willing to Spread the Word

.If you believe that persons with exceptional needs

can succeed in vocational-technical education pro-
grams and in the world 6f-work, be willing to say so.
You can offer your services as a guest on local talk
shows or as a member of a panel discussing
- vocational education for students with exceptlonaI
needs.

“You.can make yourself avaiIabIe to be interviewed -

by the news media. You can continually look for oppor- . -
tunities to provide public recognition for the achieve-. -

ments of-students with exceptional.needs. Certainly,

: thesé/actlvutles might help your recruitment efforts, but

tl)ats not your central\purpose here.

.Rather, you are giving of your own time to encour-
age others to recognize the potential of persons with
exceptlonal needs. Tocgecome aware of their talents
and  capabilities. To recognize that these.persons can
sucgeed in the work force. To understand the un-

neces arLbarrlers/they face in today's world. And to

come to grips with ways we can break those barriers -

down

You can also serve as an advocate for students wuth
exceptional needs by developing forums. The purpose
of a forum is to get peopIe together to talk about a
given topic. By encouraging discussion among some
segment of the community, you can help to spread the
word among all members of the community. A forum
- can be a very effective way of correcting the mistaken
impressions that some people have of vocational edu-
cation and of the capab|I|t|es of pers0ns with excep-
tional needs. :

~ Every year miIIions of students are successfuIIy
trained in vocational-technical programs. They
graduate, obtain good jobs, and become productive
citizens. These students very often progress to high-
level positions in the work force. Nonetheless, some
people still believe that vocational-technical education
is @ dumping ground for slow learners and trouble-
makers. They don't understand that these programs
teach specialized skills to students who want to learn.

It is always important to dispel any negative images
the public has of vocational education. However, it
may be even more important when you have students
“-with exceptional needs in-your program, They have
enough crosses to bear and bridges to cross without
having to deal with prejudices against the program
from whrch they graduate. . :

’

If possrble you might involve “celebrities” in promot-'

ing your program and the students with exceptional

" needs in it. A popular local TV personality or sports

figure, for example, could ensure that your advocacy

message reaches a lot of people. Take the time to sell.

your message to that person, and you can sell abroad
segment of the communlty '

Involve the Communlty

Another effective way to spread the word about how
well students with exceptional needs are succeeding
in your programiis to involve community members on a
continuing basis. There are several techniques you
can use to involve them——beyond the -normally
scheduled open houses and guided tours.

" You can invite individuals or small groups of com-
munity leaders, employers, politicians, and legislators
to visit and observe .your program. This would give
them the chance to see students with exceptional
needs actually performing successfully in a vocational
setting. Once they are familiar with what your program
can do, they should be more willing to support your
program—ifinancially and otherwise—and to encour-
age_others to do so.

"~ In addition, you can encourage business, industry,

and labor groups to use your facilities for meetings and
short courses. While on the premises, these people
would have an opportunity to see the vocational labs.
They would be able to lock at some of the projects

: compIeted by your students

You could make sure that some of your promotionat

materials were available to the visitors. For example,

in the room they would be using, you could setup a,.:.
small display with posters and brochures. Or you could -
place a sign on the bulletin board that reads “Hire '

Students with Exceptlonal Needs—They Make Ex-
ceptional Workers.”

Finally, you can.involve the communlty by provndlng ,

them with opportunities to help. You could enlist com-
munity support in such activities as estabiishing
scholarships, providing student financial aid, purchas-

ing or donating materials, sponsoring school func- -
tions, and voting for bond levies. In many cases, it is-.

-simply a matter of letting community members know

what you need and justifying your need for it.



Enlist Administrative Support ..
Thereis alimittowhatyou can do, blit you should try

to enlist administrative support for any new technigues

that will help students with exceptional needs to suc-
ceed in your program. Because administrators have
standard requirements, you may need to convince

them that Some innovations are necessary and ben- -

eficial‘.' . e 1\

OISy

* Perhaps‘you need to purchase or develop some

~additional; multimedia materials. Or maybe you need
to buy special equipment. Perhaps some equipment
modifications are required. Maybe you need a para-

professional or a translator in order-to meet the needs

of your students:

Furthermore, you might determine.tﬁat. in order to

provide equitable instruction for all the students in your

class, the competency-based approach should be .
" used, and norm-referenced letter-grading should be

eliminated. Instead, each student in the program
should receive an individual competency profile witha
criterion-referenced rating provided for each skill
achieved. Obviausly,.administrative support and ap-
proval would be required.

18
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One way in which to gain supportis to invite_ad‘min-

istrators to visit your class. They would thus have\the -
opportunity to observe your instructional approach.
and environment-and to judge for themselves how
effectively your students are being served. Firsthand
exposure to the students’ needs can sometimes be the
most compelling way in which to convince adminis-

frators that you requests are justified.

Ensure the Credibilia'of Your Program

You can, of course, promote your program and the
positive qualities and characteristics of students with
exceptional needs by simply meeting with employers
and others and providing them with relevant informa-
tion2 -~ - ' . e . T

_ However, one ofthe easiestand most effective ways

" to promote a positive image of vocational education

and to convince others of the capabilities of vocational-

ly trained studenté,with exceptional needs is to ensure
that ygur students are well trained. Each student you
place should meetthe employer's requirements. Each -
student should be able to do the job for which he/she
was hired. o g o

_ Employers and others in the community will judge -
your program by the way ‘your students perform. If a -
student with exceptional needs completes your pro-
gram, but can't do the work, two results are possible.
First, your program may acquire a poorimage, and the"
employer may be reluctant to hire any of your stu-
dents. And second, the employer may never again
want to_hire a person with exceptional needs.

* However, if the” students meet their requirements,

‘employers will tend to believe in and support your

program. An added advantage to placing qualified

‘exceptional students is that the word will tend . to

spread through the community. Satisfied employers’
will tell their families and friends about these workers.
As aresult, other employers and community members
will develop a good opinion of your program. °

Through your belief and ad\?ch{:y and through your

- development and implementation of a high-quality

training program, you can create a positive image for
your vocational-technical .program and for the stu-
dents with exceptional needs who are trained in that
program.. . S .-

i ‘ _ ‘ i

2. Togain skill in working with employers to promole employment oppor-
tunities for students with exceptional needs, you may wish to refer to
Module L-12, Prepare Exceptional Students for Employability.



- You may wish to increase your knowledge of available practices for recruiting ‘s
v , “students with exceptlonal needs by completlng oné or more of the followmg
S _ activities:

. K Locata and obtain, perhaps through your resource person student recrult-
, ~ men* materials (e.g., media-presentations, brochures). produced by sec-
” ’ ' ondary or postsecondary institutions. In addition, watch Yor recruitment
/ T ' , items in the newspaper.and on TV and listen for them on the radio.
Optional |

. _ Towhom are these recruitment items targeted'? Do theylnclude information . :
Actrvnty targeted to any persons with exceptlonal needs? If so, what-kinds of
" information are .provided to encourage these persons to consider voca-
\’ \ ' ,tlonal-technical education? '

- Are the |tems effective? If not, how could the |tems be revrsed to |nc|ude/
information for persons with exceptional needs orto more effectlvely reach
these students?

e Survey students with’ exceptlonal needs who are enroIIed in vocatlonal-

technical programs to determine why they enrolled and what their sources -. '

of information were. ; AN

: SN
. : You may wish to arrange through your resource person to ms\’wnh and
/-\\ interview a teacher who has experience in planning activities to inform the
' . community of the benefits of vocational education for students with exceptlonal
l Optional needs. You may wush to ask this teacher some of the followrng types of ques-

tions:- e o
Actlwty / E
.{. » What are some of the activities that he/she uses each year'? S
%o o What activities or techniques have failed to achreve their purpose'? Why?
/ "o What tips can he/she give you to help y_ou succeed in your efforts?




A
e

The following items check your comprehension of the material in the information

~ sheet, Targeting Your Promotional Efforts, pp. 8-18. Each of the four items .
requires a short essay-type response. Please explain fully, but briefly, and make
sure you respond to all parts of each item. .7 :

SELF,—\CHECK T SR

1. Vocatianal-téchnical instructors have an’enormous amount to do jUsf to keep up with their instructional
responsibilities. Why, then, should they also take on the added responsibilities associated with promoting -

-vocational-technical education for persons with exceptional needs?

hd

s

‘; 2, Why'might itbe neéessaryto revise the mailing list used by the school‘in distributing promotional materials if '

/

you are trying to recruit persons with (_excepticjnal-needs? :

20




3. There hasbeena recent influx of V|etnamese refugees into the communlty What |mp||cat|ons does thls have K , “**“‘3
for the promotional activities undertaken by)the Iocal schools? , . T p g

4. Assume that all your prom{:tlonal activities and materials are models ofthe types of promotionone should use ‘s .
in recruiting persons with exceptional needs and |nform|ng the community.about how your programis serving

1. these. persons. Should this be eriough to convince people that persons with exceptional needs can be’
adequately served by your programs and thatthey can sticceed therg and on the job. Explaln why orwhy not?

/ K Ty “ LI
, v, y - . s E i
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Compare your corhpleted responses to the self-check items with the model
answers given below. Your responses need not exac!ly duplicate the model
5 #l  responses; however, you should have covered the same major points.

Feedbaek

MODEL ANSWERS

1 Vocational-technical instructors will not havé an e Governmentand-social service agencies serving
enormous amount of instructional responsibilities if . persons with exceptional needs (e.g., Veterans
they do not have adequate numbers of students to Administration, vocatidnal _rehabilitation ser-
justify their programs In these days of declining vices) '

enroliments, it is more important than ever to re-
cruit all qualified students.

w_“Furthermore servung students with exceptlonal
needs_in vocational- technlcal programs isn't just
, _somethlng that'is nice to do or expedient to do. In -
~most mstltutlons school districts, and states, as
well as at the federal level, serving these students
is a major educational goal. . 3 Given an influx of Vietnamese refugees mto the

-To ensure that this goal is met, vocational-technical %oergtrlnf;: ngy.e(t:rllfe sc.;oc;lstr\::gﬂldh p:fhb'gﬁ Iythv;/ar\mltl etg
instructors must do their part-in promoting voca- - : mese rpf Ic way ld b g de aware of what
tional-technical education for persons with excep- name b elugees could be ma t a

~ tional needs. Most instructors do some program the rslc oolsécaln ?,ﬁer them (e.g., Lsuppor ser\gge_s
promotional work already, either formally or infor-- such as English-as-a-Second- anguage l ]

o Special interest groups (e.g., local branch of the -
National Organization of Women) )

o Other organizations with memberships that in-
clude persons with exceptional needs (e.g., a
community center in a predominantly Puerto
Rican neighborhood)

mally. Thus, in most cases, it is simply a matter of . courses)

ensuring that, in these activities, the instructor in- For example, if these Vletnamese refugees have
cludes at least some information on how the pro- limited English proficiency, which is probably the
gram can serve persons with exceptional necds. case, then some of the schools’ promotlonal mate-

In addition, however, since placement of students rials would need to be wrltten in their native lan-

with exceptional needs into regular vocational- guage. ’
technical programs is a somewhat new idea, the - Or a school might. want to ask a-staff member—
reafly committedinstructor will wanttogothatextra -*  9erhaps the ESL instructor or another instructor
mile—to become an active advocate of the value working with a translator—to make: presentatlons
- of vocational-technical education for persons with at a community center meeting.-Or a leader in the
"exceptional needs and of the value of hlrlng these - Vietnamese community-who is bilingual could be
persons into the work force. - ) keptinformed and askedto conveythls information

2. Typically, an educational-institution or district ,wi!l : to others.
distribute promotional materials to a few standard - ; If the community members SUbSC”be to a native-
____targets: feeder schaols, counselors’ offices, librar- - language newspaper, this could be another avenue .
iés.and-so-on=In. addnt10ﬂ,g§pec:ally at the post- . for providing program - information, mcludlng
secondary or adult education le Vel there'may bea—__Perhaps news items about Vietnamese students
general mail-out of program mférmatlon to all citi- ~currently-in-the-program._. - .~/
zens in the community. ~ And, if there. are.Vietnamese studentsin~ the“
If you want to infcrm, attract, and recruit persons 'schools, these persons'may be a key elementin ...
with exceptional needs, itis important to target your the schools’. promotional programs. By makmg

distribution of promotional materials to specific . presentations or meeting individually with prospec- -
agencies_and_locations_that.can_help_ensure that.__.._ . w..t'Ve students from the Vietnamese community, cur-
your message is received by persons with excep- rent Vietnamese students can do a great deal to -
-tional needs. Thus, you need to identify, and to add - verify that the schools and their programs can
to-your “mailing list,” such agencues as the follow- effectively meet the needs of these new resudents '
mg 5, ) ‘ ~in the commumty . 4
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4. Model promotional activities and materials are not dents “with exceptioral needs who .are well

; o b
B B \ ) . coL. T <imes ) /- S \ -
Level of Performance: Your written responses to the self-check items should have covered the same major
_ points as the model answers. If you missed some points or have questions about any additional points you made,
review the information sheet, Targeting Your Promotional Efforts, pp. 8-18, or check with your resource'person if
necessary. . : : Ce e '

enough to sellithe program.- For your program to trained—who meet the entry-level requirements of
really gain and maintz n credibility in the commu- - the businesses and industries that hire them? " ~
nity, you must produce a high-quality product:‘stu- D ‘ / T
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" Learning Experience Il

. OVERVIEW

: ,_' Enabii'ng
! Objective

i

Activity

1

~ needs, critique the performance of that committee.

You will be reading the Case Study, p. ?5;?"@:@!@“9‘.’1@ the performance of the

V[ Feedback,

: : . . A\ : .
Given a case study describing how a committee of educators planned how to
target the institution's promotional efforts to serve students with exceptiong -

- P2

committee described. - \

- . . N

N\

N

i «

You will be ei)al'uating your competency in critiquing the cofnmittee’s perforé
mance in planning how to target the institution's promotional efforts to serve -
students with exceptional needs by comparing your completed critique withthe -

! )
Model! Critique, pp. 27-28. ’ -
f - e RS
R
\ ) o N P
. -l- .
. ‘q’ \
.
\ | : < . ¢
' . - 2.'/"__
D ' -




\_ . .-
- " . _
Activity A The following case study deic':rib,e‘s how a committee of educators planned how- - q
to target the institution's promotional efforts to serve students with exceptional -
-«needs. Read-{pe case study and then critique in writing the .committee’s’ -
performance: what did they do right; what did they do wrong; what should they
-have done instead. - - '

CASESTUDY = [ "V . = .
“ - . -/ ' . - . ) ‘

) . 5 LN . T PR . ) v P~ e
Mr. William Bope, a vocational-technical instrycter-, o To contract with a local public -relations',ﬁrm to
- at Reynoldsburg Tech, was very excitied. He had b\eQn_ ... . produce a set of bias-free pasters showing stu-.,«

asked to serve on a faculty committee-to review the - dents—including - - “those. “With . exceptional - .
institution’s promotional plan and materials and iden; . néeds—performing in the different ;vogétionalf.
tify how-they could be revised in order (1) to more techinical areas - : o R

., effectively reflect the school's commitment to serving *_

: ; X Y ‘e~To Sponsor a contest in the school for.a slo ah’;"';i
students with exceptional needs 'and (2) to fetruit__ .. *No sp ' .a siogan o

expréssing - he  institution's™ commitment to
A . ST equal-oppprtunity,educati_t_jn‘ R
" . Mr. Bopg had jumped at the chance to seve onthis - ‘e Toreproduce the-slog\,'an oh bumper stickers and .
* committes: He had justcompleted a PBTE module on* A= Biitferis (fo” b6 distributed free p-charge) and th =~

\._j\~~.additioria! students with exceptional needs.

2

, accor‘nmovda,ting stydents with exceptional.ne€ds in . - paid newspaper ads’ , - - .
vocational-technical programs, and hewas soldonthe; .~ =. B O e L
importance of doing so. ~ ..l e -~In addition,-Mr.-Bope :asked the administraidrs: oq

2w

-

L e

. DT e Y i o the committeeto consider appointing another comeft-. <
_ The committee, which included instructors, adminis- - iee b study ways inwhich the instititiorrcould bejter
trators, arid counselbrs, met a number of times and.! " gervs its students who.have exceptional needs.. He. ™
. ultimately came" up with the following recommend@- - | explained "inaty in his. classes for. example, some
~ tions: . oo T Coole T additionai‘material,s:.'«ouldhe!pfum'doaf&e rjob.He ..”
as sur2, he szd, that ofher instructors were‘“ep :

~ . _~«TJ0 leave the existing-brochures .and-course — ~ . o o0 iior Nrob
* catglogs Gihchanged fof the time being, since - periedcing s.rlar pro| "?T.s; R N
: _t,he% was rathel a _largt;;s_upply._it_il_l.avaulable S TMe B‘qu_wa's'assured,-;jb,att___t ‘t"e;f—,deU'd;. be
" o To_develop ,a supplementary-set>of program . taken un@er consideration,; and he left the final meet- -

o

-

brochures describing specificalty What each pro-*>*ing gladthat he hadbeenable to G his partin promot- 5

- - gram could offer students with exceptional heeds .~ Ihg the vocational-technical programs for. '§t|)denrsf;v,-;~

- %p DL s with exceptional rizeds. e R
o -Tp encouragepersons With exceptional needs A 7 _

- . .S . . N . . . N . ) _—
who express an interest in enroliment to come Wt oo .
into the school for a personal cofference andtour R L SRR
. . o : - L N s -8 i
R ' c e , o Ao .
' R UL T y . % 5%
~ f . -~ -
° RN 7.
- ) \
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Feedback

Compare yourwrttten critique of the commlttees performance with the model
critique given below. Your response need not exactly. duplicate the model
response; however, you should have covered the same major points. .

I

' MODEL CRITIQUE

“The institution is definitely to be congratuIated forits”

. decision to involve representative staff in thinking

through both what was being done and what should be

. done'in informing and recruiting students with excep-
“"tional needs. And Mr. Bope's attitude concerning his

role on the committee is commendable. Such en-

* thusiasm and commitment (undoubtedly due to that

wonderful PBTE module) are laudable.

"The fact that the commlttee included admlnlstrators

and counselors, as well as instructors, was a plus.

- tional-technical programs before they can “sell" pro-

Another of the recommendations—that of en-

couraging prospective - students with exceptional

needs to come into the school for personal confer-

. ences and tours—is. probably. a very good one. At
- leastinitially, it is important to give persons with excep-
“tional needs as much individual assistance and en-

couragement as necessary.
Such students may be eSpec1aIIy unsure of how well-

they would be accepted, how relevant the programs:

" -are to their needs, and whether they could succeed.
. Administrative supportis necessary before committee .
" recommendations can become a reality. And coun-

selors need to be informed-about and sold on the
placement of persons with exceptional'needs in voca-

. spective students on these programs. By having these

-persons on the committee, the chances of. gaining™ -

= " their support are greatly increased.

I

".,-vvcommercral art,'commercial photography,:::

Many of the recommendations are potentially excel-
“lent: spectal brochures; posters; a slogan contest;
" bumper stickers, buttons, -and paid newspaper ads
“with the promotronal slogan. However, for most of
‘these promotional devices, many dollars would be

requrred Unless the institution has a healthy budgetto -

support such activities, many of these: recommenda-
- tions will come to naught. Do

- Even if the necessary money is avallable itis de-'

batabIe whether all these 'ecommendatlons—al-
- though good—represent the most effective use of

" always-fimited funds. Let us assume that the bumper

“stickers and buttons are popular. If so, they ’can give

the rnstrtutlon a lot of "bang for its bucks

“However, are pa|d newspaper ads really neces- ..
/ sary'? Couildn't the staff instead ask a local newspaper -
_*(or-TV or radio station) to run a'story about the slogan .

r*ontest and the wunnlng sIooan—free of charqe

S|m|IarI 1S it necessary to pay a Iocal pUb|IC rela- |

Through individual conferences, these concerns_can

»usuaIIy be mlnrmlzed or eliminated.

- The recommendatlons relative to program bro-
chures, however, can also be questioned. It may very
well be that the production of new, specially targeted
brochures could be justified. But the decision to use

- the existing brochures and course catalogs seems to
“have been made solely on the basis of the existing.
. supply. Since they had so many copies still available,

they wanted to use them until they ran out.

Instead, the primary criterion for deciding whatto do
about the existing materials should have been related

" to their content. There is no guarantee that a person

with exceptional needs will pick up one of the specially -

. targeted brochures. What if he or she secures one of-
~"the general brochures and it provides no information
* related to his/her special programneeds? That person-

may not look any further. Worse still, if the brochure
contains bias, that person most assuredly will not con-
sider enrollmentin your programs—or atleast not with
any enthus|asm

FlnaIIy, there are a numberof addltlonal recommen-
dations,.such as the foIIowung. that could have been
made ,

e To update the institution’s. ma|I|ng I|st 1o |ncIude
specific agencies and ‘iocations through which
persons with exceptional needs could be kept

7 tions firm to_produce:the posters? Couldri't they be
prodUCed by students—students in graphlc arts, -

and I|thography programs? Posters do not tu el "..":
expensive to be attractive and effective. In fau.; -

nore._credi

~nling”

. dent-produced posters mrght be just as attractlve and e
hs AT
- st‘d"nts i

informed about the,sChoo1s “offerings ,
‘e To use school staff and current and former stu--

dents with exceptlonal needs to make presenta-. - £

e_To ensure that pubIrcrty items subghitted to the

tions concernlng program offerlng R
"media include stories about the acb‘gvements of -

¥

With eTcepTlo' ‘nal 'n’e“ds




-

« To ensure that, during open houses, career days,
tours, and so on, evidence is provided of how the

- school's programs are effectively serving stu-

~dents with exceptional needs )

e To ensure that students’ significant others are
~_adequately informed o

e Torecruitthe help of local celebrities in promoting.

vocational-technical training and employment for
persons with. exceptional needs )

e To verify, through normal program evaluation ef-

forts, that the students with exceptional needs -

being placed on the job are well trained and com-
petent S ’

These additional techniques—ones that do notcost

a great deal of money—could also help the institution

in its promotional efforts. - >

M. Bope's final recommendation—that another

committee be appointed—and his feeling of accom-

. plishment in leaving the meeting are both good and

bad. Certdinly, stich acommittee could do a good deal

i

to increase everyone's awareness of additional mea-

" sures that are required to improve programs and ser- : i
“vices to better meet the needs of persons with excep- - .

tional needs. :

Letus hop'e‘, however, that the committee does ndt‘;""_:"
look only to the institution for the resources required to -

support these additional measures. Part of program

promotion should be to enlist the support of the com- -

~ munity—employers, sérviceTorganizations, andso

on—and provide these persons or groups with oppor-- -

tunities to help. '

" And Mr. Bope's feeling - of adcomplishrffeht? )

_ Granted, he has done a good deal to help—thus far.

But his job is far from over. If he.is truly committed, he -
will now want to seek opportunities to become an. -

- active advocate. He will want to make presentations -

and talk informally with people about what his program .
is doing to accommodate students with exceptional
needs and about how ‘well these persons can suc-
ceed, both in the program and on the job. -

Level of Performance: Your written critique of the:committee’s performance should have covered the same

~major points as the model critique. If you missed some points or have questions about any additional points you

made, review the material in the information sheet, Targeting Your Promotional Efforts, pp. 8-18, or check with

- your resource person if necessary.




Learnmg Expertenc&ﬂk

FINAL EXPERIENCE

Terminal

d Objective

4

_ Activity

. Feedback ¢

" Inan actual teaching situation,* promote your vocational prograrn with excep-

tional students

¢

As-part of your duties as a teacher, target your promotional efforts to serve
- students with exceptional needs. This wull include— -

e identifying prospectlve students with exceptional needs . \
e selecting and using approprlate recruntment technlques
e using promotlon 'to gain needed support

NOTE: Due to the nature of this experience, you will need to have access to an
actual teaching situation over an extended per|od of time (e g., one to three
weeks) ‘

As you complete each of the above activities, document your act|ons (|n wrttlng,
on tape, through a log) for assessment purposes.

Arrange in advance to have your resource perso't review your documentatlon :

and any promotional materials developed.

Your total competency will be assessed by your resource person uslng the-
Teacher Performance Assessment Form, pp. 31-32.

" 'Based upon the criteria specmed in this assessment instrument, your resource:
person will determine whether you are competent in promoting your vocatlonal ’
. program with exceptlonal students A ‘

*For_a definition of “actual teaching situation,” see the inside back cover. -

t
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‘TEACHER PERFORMANCE ASSESSMENT FORM

"/ Promote Your Vocational Program with Exceptional Students (L-13)

_ Directions: Indicate the level of the teacher's accomplishment by placing an X Name :
" in the appropriate box under the LEVEL OF PERFORMANCE heading. If, —
* because of special circumstances, a performance component was not app||-

cable, or impossible to exacute, place an X in the N/A box e Date™:

‘Resource person

LEVEL OF PERFORMANCE

&
S 4 o

Fef &4
In |dent|ty|ng prospective students wlth exceptional needs, the : oo DR

teacher: o ’ \

1. ensuredtl that school counselors were made aware of: ; :
a. the career opportunities avallable to students wrth exceptlonal‘ 3 -
' needs..... e P D D D D D :

b whathe/shersdolngtoaccommodatethesestudehtsln h|s/her ’ - R
program .............................................. D D D D D

2. rdentrfled specific agencres and other groups through which per=
sons with exceptional needs couId be reached informed, attracted,
; /and L= Ye 101107 HP A S R R

[
[
)
[
[

3 ensured that these agenctes and other groups recelved promo-
/ tional materials .......coiiirneee e T e FERTRRTRS

O
ny
.
O

4, personalty contacted these agenctes by phone or Ietter rf neces-

O
o
[
O
O

O
O
O
O
O

SAMNY «ovvvnieenrree s IEEEREIT R ‘e
In selecting and’ uslng appropnate recruitment techmques, the o
- teacher: : _
. 5. metindividually wrth persons with exceptronal needsto explarn the - ’
: program and its benefits for them ...... R R e D D
. 6 ensured that all promotional materials were bras-free .......... D . D c

O-00
E OO

-7.-modified materials as necessary to reach the mtended audience —
" (e.g., produced materials in students’ native language) ........ ' D

8. rncluded in promotional: matenals the following types of mforma-

O O gd

. tion: P , .
Coa studentsuccessstories....‘......;....,.............;~.-.... : D “—*'*E]-
b statements of commitment to providing equal- 0pportumty edu- | L
' cation...... .. e T e . D D DD
T facilities modifications made to ensure equal access ....... OO D ~OF
. . d. specrfrc programs avaliable to facrhtate equal partlcrpatlon . D D D : D L

. el ‘spectfrc rraterrals avatlable to factlrtate equal partlcrpatlon




9.

10,
11.

12.

l
’

used a varlety of :promotlonal devices"(e g., brochures, course
catalogs, posters, stories and ads in the local media, presenta-

tions, open houses) ......ocivvniiii

involved currentand former students wuth exceptlonal needs inthe -
promotional activities ............ e et e

involved- employers of persons wuth exceptronal needs in the pro-’

motional actrvttles .......... e et ittt

i : o !
/

provrded additional information to prospectlve students with excep-

tional needs and their significant others as necessary Ciees P

In using promotion to gain needed support, the teacher:

13.

14,
15.
16.

exhibited a willingness to spread the word about the benefits of - -
vocational-technical training and employment for persons with ex- -

ceptronal needs .......o.ove..in SARERIEITIERITITRCIERERR .
involved the community ona contlnumg basis...........ovvn
enlisted admlnrstratlve support ...l [ _

established the credibility of hrs/her program by ensdrlng that

his/her students were well trained and could meet employers’ -

requurements B S eereeane.

] DD D )"?4

ADDD"

ia)

j DB 'D"-%ﬂ;"

ooo

0

pr
%0,
Sor

o
o
o

\

0000 &,

1

Level of Performance Allitems must receive N/A, GOOD, or EXCELLENT responses. If any item receivesa —
NONE, POOR, or FAIR response, the teacher and resource person should meet to determine what addmonal
actlvrtles the teacher needs to complete in order to reach competenry in the weak area(s) ‘
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;‘PBTE MOIULES

, Organlzation

~ Each module is designed to help you gain competency ina’
particular skill. area considered tmportant to teaching suc- *

cess. A module is made up of a series of learning experi-
ences, some provrdtng background information, some pro-

viding practice experiences, and others combining these .
i two functions. Completing these experiences should en-" .

able you toachieve the terminal objective in the final

learning experience. The final experience in each module

always requires you to demonstrate the skill in an actual

teachlng situation when you are an intern, a student teach-
"‘er an |nserVIce teacher, or occupational trainer.

‘,_-_Procedures b .
. Modules are designed to aIIow you to lndrvrduallze your

teacher education program. You need to take only those
modules covering skills that you do not already possess.

Similarly, you need not complete any leaming experience

within a module if you already have the skill needed fo

_complete it. Therefore, before taking any module, -you

should carefully review (1) the introduction, (2) the objec-.

gtrves listed on p. 4, (3) the overviews preoedlng each learn-

'v,‘ .

ing experience, and (4) the final experience. After compar-

ing your present needs and competencies with the informa-
tion youhavereadin these sections, youshquld be ready to

‘make one of the following decisions:

,/,
/

should complete the entire module

- e That you are competent in one or more of the enabling

objectives leading tothefinal learning experience and,
thus, can omit those learning experlences

e That you are already competent in this area and are

_ ready to complete the final learning experience in
" order to “testout” -

e Thatthe module is |nappr0pnate to your needs at this

time

When you are ready to 00mplete the final learning experi- '

~‘ence and.have access.to an actual teaching situation,

. make the necessary a.rrangements with yourresource per- )
. son. If you do not comglete the final experience success-

~ fully, meet.with your resource person and arrange to (1)

. “repeat the experience or (2) complete (or review) previous
" sections of the module or other related activities suggestesd
by -your resource person before attemptlng to. repeat the

- finai experience. .- - N

.. Options for: recyclrng are. also avarlable in each of the -
learning experiences preceding the final experience. Any
* {ime you'do not meet the minimum level of performance
.~ required to meet an objective, you and you resource per- : .
“'son may meet to select activities to heIp you reach compe- .
tency. This could |nvolve (1) completing parts of the rnodule -:
“'prawously skipped, (2) repeating activities, (3) reading sup-- -
" plementary resources_or-completing additional activities

ssuggested by the resource person, (4) designing yourown . .
+learning experience, or (5) cornpleting some other actmty

e That you'do not have the competencies indicated and

. pleting the module.

' Termino!ogy » : o

Actual Teaching Sltuatlon A sutuatton in whlch you are ‘;7 .

- actually working "with- and responsible for teaching sec-

"_ondary or postsecondary vocational students or other oc- -
cupatronal trainees. An- |ntern a student teacher;-an in-.

service teacher, or other. occupatlonal trainer would be
functioning In an actual teaching situation. if you do not
have access to an actual teachlng situation when you are
taking the module, you can completa the module up to the

final learning experience. You would then complete the, " ‘
final leaining experience later (i. e. when you have access .

to an actua! teaching srtuatlon)

. Alternate Activity or reedback An ltomthat maysubsti- o
" tute for required items that, due to specral cxrcumstanoes,

you are unabla to complete.
Occupational Speclalty A specmc area of preparatlon "
within a vocational service area (e.g., the zervice area

Trade and Industrial Education includes occupational spe-

" cialties such as automobile mechanics, welding, and elec- o

tricity).

‘Optional Activity or Feedback: An item that is not re-

quired but that is designed to supplement and enr|ch the

Tequired items in alearning expenence

Resource-Person: The person in charge of your educa-

“tional program-{e.g., the professor, instructor, administrator,
“instructional “supervisor, eooperatrng/supervrsrng/class—'

room teacher, or training supervrsor who is gurdlng you in
completing this module).

Student: The person who is receiving occupatlonal in-
struction in a secondary, postsecondary, or. other trarnnng
program.

Vocational Service Area: A major vocatlonal field: agn-

_ cultural education, business and otfrce education, market-

ing and dlstnbutrve ‘education, health occupatlons educa-

* tion, home economics education, indusirial arts education, ' '

echnlcaI educatioh, or trade and industrial education. - _
You or the Teacher/Instructor: The person who is com-

I

Levels of Performance for Final Assessment

N/A: The criterion was not met because it was not appll-
cable tothe siteation...

“Norie: No attempt was mado to meet the cntenon al-

though it was relevant. :
Poor: The teacheris unable to perform thts sk||l or has only

~very limited ability to perform it... a
[Fair: The teacher is unable to perform thls Skl" in an AC- = i
- ceptable manner but has some ublllty to performiit. St
~ Good: The teacher is able to perform thrs skrll in an etfec-

~ tivemanner. . -

“Excellent: The teac..\,r is able to perform thls sk:ll in avnr','

effectivemanner. . L
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ERIC

Aruitoxt provided by Eic:

; Prepare IoraCommumty Survey PO

. Conduct a Community Survey T

- Report the Findit gs of a Community Survey
> OrganiZe an Ocoupational Advisory Committes
~ Maintain an Occuyational Adv CQmmmee
. Davelop Program Caals and Ob

7 Conduct an Occupational Analysts

DevelopaCourseof Study ™ *--:_-" -

Develop Long-Range Program Ptans

.+ Conduct a Student Follow-Up Study

) .Evaluate Your Vocat:onal Prograrn

' Determina Needs and Intefests of Sludents
Dovelop Student Performance Ob]eottves
‘Davelop a Unitof lnstru:tion IEET
.7 Davelop a Lesson Plan - '
" Select Student lnmuctronal Maledals B
Prepare Teachev Made Instructional Materlals

k DtrectFleldTnps e L .
- Conduct Group Discuss! Panel"’ '-n-ands i
-+ . Employ Bralnstorming, Buzz Group, and Question Box Techniques
- Direct Students in Instructing omer Students .
.- Employ Simulation Technlques -
. Guide Sludom Study  :
1, Direct Stident Labou‘.ofy Expeﬂence
- _Direct Students in Applying Problem-SoIvim reehnlquus
-~ Employ the Project Method .
‘. Introduce alesson ..
.. Summarize a Lesson )
. Employ Oral Questioning Techniques
. Employ Reinforcement Techniques - ;
<" Provide Instruction for Siower and More Capable Lam,s
- Present an lilustrated Tatk -~ -
* . Demonstrate a Manipulatrve Skilt
+* Demonstrate a Concépt or Pnnc:plé
..., Individualize Ins B
.- Employ the Team Teachmg Approach o
- Use Subject Matter Exparts to Present Inlormation
- Prepare Bulietin Boards and Exhibits '
=+’ Present Information with Models, Real Objects and Flannel Boards
Present Information witj;.Ovemead and Opaque Materials "
;. Present informationWith Filmstrips and Stides
" Prasent Information with Films - .
- Present information with Audio Recordmgs ;
* Presant information with Televised and Vrdeotaped Matednls
Employ Programmed Instruction " -
*. Present information with the Chalkbdard and Fllp Chan
Provrdetor atudents Laamrng Stytes B

Category D: Inatrucﬂonal Evaluatlon o

% -, Establish Student Performanca Criteria .
T Assess Student Performance: ‘Krowledgé *

. Determine Student Grades - 7% <. i1n :
] Evaluate Yom lnstmctional Eﬂectivaness :

: project lnstructtonal Resource Needs .
Manage Your Budgeting and Reporting Responsrbrlnieg
Arrange for ln]provemont of Y ocational Facrrrbes

Providetortt\eFrrstArdNeedsomedenm :
Assistswdent..in DeveloprngSett-Dm line’

) CategoryG School—COmmunlty Re!atlons

"G=1 .- Develop a School-Community Relations Plan for Your Vocat!onal  Progr
'G-2 - Give Presantations to Promote Your Vocational Program :

- Develop Brochures to Promote Your Vocational Program :
.- Prepare Displays to Promote Your Vocational Program - -

. Prepare News Releases and Articles C:: snceming Your Vocational Program
. Arrange for Telovislon and Radio Presentations Conceming Your Vocational

* Work with Members of theCommumty ‘ X
. “\-ork with State and Local Educators - 8
: Obtaln Feedback about Your Vocational Program

7" Organization
Estab"sh a Vocatlonal Student Orgenlzetion
Prepare Vocational Student Organization Members lor Laadershlp Rol
- Assist Vocational Student Organization Members In Developing and
Financinga Yeerly Program of Activities ::
Stpervisa Activities of the Vocational Student Organization
Gulde Pnnidpation ln Vocaoonal Student Orgnmzaﬂon Contssts

s Keep Up 1o Date Prolessbnal!y
Serve Your Teaching Profession . :
Deve!op an Active Personal Phllosophy ot Ed tton
Serve the School and Community
Obtain a Suitabla Teaching Position - :
. Provide Laboratory Experiences for Prospective Teachers ;
" Plan the Student Teaching Experience
Supervise Stuoent Teaohefs
.+~ Establish| Guidelrnes for Your preradve Vocational Program
T Managa the Attendance, Translers.andT inations of Co-Op Stud
-.* Enroll Students in Your Co-Op Program §
. Sectife Training Stations for Yous Co-Op
* Place Co-Op Students onthe Job . <.
I . Develop the Training Ability of On-the-J
: - Coordinate On-the-Job Instruction "
*2 Evaluate Co-Op Students’ On-the-Job P
Prepare for Students’ Related Instruction = 702
J-10 Supervlso an Employor-Employee Appredaﬁon Event
Lt

. Category

K-1 . Prepare Yoursell IorCBE
* Organize the Contentfora  CEE Program
~ . Organize Your Class and Labtoinstall CBE
" Provide Instructional Materlals for CBE :.;
-;,w Manage the Daily Routines of Your CBE Prog
-, Guide Your Stuoents Through ttre CBE Progvam

- Colnsel Excoptional Students with Personal-Social Problem
- Assist Exceptional Students in Daveloping Career Planning srur
' Prepare Exceptional Students for Employabtllty
Ll Promote Your Voca Program Exoopttonal Studems

" Assist Students n Achtevhg Basic Readrng Skrlls :
 Assist Students in Developing Technical Reading Skills°
‘Assist Students in Improving Their Writing Skills”
“Assist Students in iImproving Their Oral Canmumcauon Skrlls
Assist Sxdents in Improving Their Math Skills ™
Asslst Students ln lmprovmg Thelr Survival Skills

T student Guide to Using Performance-
~*." Resource Person Guida to Using Performance-Based Teacher Education Mat
e ,Gulde lothe Implementation of PedonnamBased Teacher Education™ 1 5%

teottheAn.General

orinformation regarding avallability and pric
Materials 120 Driftmier Engineering Center,




